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Abstract

Simulation-based learning (SBL) is an instructional technique designed to engage learners
and foster the development of knowledge, attitudes, practical skills, critical thinking, and decision-
making in nursing practice. Debriefing is a crucial component of SBL that enables learners to
achieve learning objectives and integrate theoretical knowledge with clinical nursing practice. This
is accomplished through structured reflection, analytical thinking, problem-solving, and
performance evaluation. The learner-centered approach ensures that scenarios are tailored to the
learners’ levels of knowledge and experience. Facilitators must possess a deep understanding of
the scenarios and demonstrate skills in providing constructive feedback, guiding reflective
discussions, active listening, using open-ended questions, and offering rationales to support
decision-making. Moreover, facilitators should create a psychologically safe environment to
maximize learning outcomes. To enhance the debriefing process in SBL, widely accepted models
such as the Gather, Analyze, Summarize (GAS) Model and the Promoting Excellence and Reflective
Learning in Simulation (PEARLS) framework are recommended. These models provide clear

structures and effective methodologies for conducting debriefing, encouraging systematic analytical

thinking, and supporting learners in achieving the desired learning outcomes.

Keywords: simulation-based learning, debriefing, nursing education

unin

nsaeulagldaniumsalinaouailoudss
(Simulation-based leaming) 1JuwnAiansaou
wilafifluszans nmwnaziulidiFeuidmusau
iWiolviussqinguszasdnisiiens uazannsa
AU wainuelidssyndldlunsujua
N1SNEIUIa (Paul et al, 2024) 5318 9@11158
lUlglunisiinyaannsnieT v T nnianu
auamdu 9 eduaiunsSoud uasnauny
nsAnUszaun1Talase lngnsvinligiSeusdn
il ouey lulanAi1u9s ms ean1MuIng o
7vailouass (Dairo et al,, 2024) lnginpila
nsaouidnsyanldegraunsvanglunisaey
NANANTNIINITNEIUIA (Fung et al., 2023;
Pongtriang et al,, 2024) Laglasun1sgensuan
gouAnw 913159 waztnAnwine1una (Hung
et al., 2021; Levin & Muchnik-Rozanov,
2023; Pylman & Emery, 2023) n1saaulag
Tdanrunisaldnaosadonass Usznauniy
n1siwseuuaylideyai3eu (Preparation

and briefing) n15dAn1stsvun1Taoulagly
gonumsalinaeailouase (Scenario running/
operation) Larn150A Us1enas@n1un1sal
9190491@l 81359 (Debriefing) (Decker et al.,
2021) wang1uLg Uz ny waa sl 1i uin
nsaoulagltdanrunisalinaosialouass
N194NITNEIUTa (Simulation-based leaning
in nursing education) 10 w3§n1susenagns
Asaoulaunsanamuig s suliiaaiud
(cognitive) viNweNsUUR i nA83 (psychomotor)
FiaunRTia (affective) n13Anee1aii3nsaue 10l
(critical thinking) tagWaunszuIuNSAnaUla
NNNINYIUA (decision making) SR
fimnuianelasenisiseunardaiugula
mmsﬁu (Paul et al., 2024; Wei et al., 2024)
Fanadndmaniidnudfaetannlumsli
MINUNATITA AN NLAZINATE Y
myeAUTEVE Ul RO IR OUTT
Juwaiianisaeu Ingldmsasvioudn nsei
wazUsadiunansuufvesdiseu foduiile
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d1rguesnisaeulaeldaniunisaldnans
iafouass Fevin i 1T owAnnsazioudn
Aenffulszaumsaflusniunsaidaouaiiousss
aseming lunwes ihlugnsaseaiudila
uaziFous MufuRngndes siufmsgning
nsUfUARA sududesuiuus e ethlulelu
Ujuansnenuna wenanil wiadlaildsdwals
AiS8ULinN1SISeuInaendda (Wilson &
Wittmann-Price, 2014) ynlidnliinisefusie
nasanIuN1sl T80l oudTe ni oK 1
N150A U518 819danalyilyaiuisaniy
nsefuneliegndiussdvsnm wasyiligiseu
lianunsavssadnguszasdninFeusls dady
mseAUNenaEa U saidIaeuailioussedal
Anuddey FeiiinnseAuneazdesiiniug
Aerfundnnsefuseiigndes sauddlsiney
N3N UN1TeAUTIBLATE Ny YD IE 11
n3aAUTIwlaA (Ryoo & Ha, 2015) F9azdina
Wi Seuussq TogUsvad IS ews i eg wpsud
asnsaidonlpsrnuuasUszg ndldUszaunisal
Pnanunslaeaiowdsdunsguai U
TanuIInsgIATITN

n1saAusenaIEaUNITalTIABRENaURI
N159A U188 @0 1UN150 91809
wileuass Ae wallanisasulunisnsiaey
vIeinTanNsUfURvesou ngklTeusy
oAUTIEUsTAUNMslfiART usewinsanumsal
$raouaiiousis i eliiAnn WA Ha
warnisiadulaniedidn MunssuunmaSeu;
fhemsazvioufn FasznousienTiaTe
msuflunsufuaiaanainligndes uay
mMsUssllunaans mdunsiaegiinisefivse
Afaussauglunsiiagioudn uiunisld
Aa1uUaelanieA1n u Advocacy inquiry
ionsedulyidiFouidiusin uagansald
mouiiieliAansieseinisufuives
yana My n3esruu 1 eliiAansAum
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auAn anuitlauas s foRngdldauysal
wiefanain luvaziidesadsuaryne
dawrndeud vl f15ougdnvasndsly
nsi3sugmaoan1saAuse uanani i
nseAUsiedesdudiledia 1daaui
dlotnduwindu ldaasldnisaeuussens
willouluieasew widulidSeududasviou
AuAALazAUL I ednIuNITalgIa09
slounSeiiiintu Taiasfosinnsnunumde
a3nuusniseAurvegsiliaunenu
NIOULUIAANO YA UT ONANFIULTIUsEINY
(Decker et al., 2021)
n1seAUsIgnasanIunITal 91899
AT DUATI LANAINAINAITAZT OUAANITD
mstoundy lasidunislvideyamaienisl
AUANIAEAY HWoWiAnAud oA ey
gonumsaliied u luvasiiniseduse fe
1138 ean3sniuaIn1e i od asulidiAn
Asazseudn lnsUsznaudie 1) 1uesuie
(description phase) Iﬁﬁﬁayjaﬂiﬁﬂmﬁ'mﬁu
TgUsrasAnIsiTeuskazn150AUTey 5ud9
wd9szYzIaILaztennasluniToAUsy
2) FumsuauB (reaction phase) tUalan"d
T Seuldfansannsufoaiiiad wie
povauesluaniIuniITalInaesadouasa
3) FuN1594AT129% (analysis phase) nszAuly
Ai3suinnesinsufoaTiantuluanunisel
Frasaiiousss iielhiAnarudnlasauis
AN uasinueMsUUAAFosaun
(knowledge and practice gaps) wag 4) ot uagy/
n15u LUl (summary/application phase) 19
3 uaguuszaumsaifilfGous Tnedeslesiu
TogUsraAnisiew; satemsihanug inwe
wagauad Aldsuainaniunisaisraes
vadouaseludssyndldluadfdn laald
NaNAISUINTEENOUAR (guided reflection)
densdulsiiSsuAnnsAneg1eliinnsaigy o
Weulosrmummeauugmsufiinsmeiua
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(Decker et al,, 2021) ng¥aly nseAUse
A GRRI PO YR NGHEMEERE EM R VARIER
uanunsal 1 ol 1T oua1N15090 97
ArwdFnuaslsraunsaiiinduldiduoenad
g iSeuddiusulunsedusiedueend
(Wilson & Wittmann-Price, 2014)

wufiAfinvasmsaAuMevdsaniunisal
19 9LENIUITY

International Nursing Association of
Clinical Simulation and Learning (INACSL) 161
A1%UA Standard of Best Practice (SOBP) 494
N159A Us18%8 9801UN1Td 9180 9Lal 9 U3
(Decker et al., 2021) Sai

Criteria 1: N1s9AUTIEVAIERIUATEL
T1a94aloulTe AITENISeIeY (Prebriefing)
a3 suauuasdeyad sndulidisou
A131 “Prebriefing” 1137nA1I1 “Preparation”
wag “Briefing” 1y Preparation fg A15LATEM
ﬁ?Uﬂ%ﬂMi‘U@x‘ll}:jL‘%E’JuiuUi%Lﬁu‘ﬁﬁ&ﬂ‘ﬁ@ﬂL‘I‘/ﬂ\llaiﬁ
anunsarunUssyndldluaniunisaldnaes
wadlauasald wu nsusununeligiSeusu
How yuuuinfavieuuunedeunousoy
3w sumsint unsumsdaaunsalsaes
LaﬁauﬁﬁqLLaw’fmﬁf\mmgﬂLLwLLazLﬂf@%ﬂﬁ
WNEaNUTEA UTRI U Famswieuianinsa
YIUanAININNAIIAV0E U (McDermott
et al, 2021) ) Tuauedi Briefing Ao Mslvideya
mmﬁmmmLiauﬂaummmumﬁmmaaq
FRIREN lmm Trguszasd Fupou svozan
anuil gunsal anunnsal unumvesiizey
LLazqﬂﬁaﬁuﬁLﬁaaﬁaq sunuuMsenUTea
A01UN18) SIUDINITUIITORNAILAE AL
auasadioliiiFouinersualsmvazdniy
gaunsal (McDermott et al, 2021) fatfy
RNUEJ@JSLGUWI’N “Prebneﬁng” 11nN31 “Briefing”
. esandanuninefinseuaquinnninlu
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N3 BUFLTEURUNISWIAAIUN1TAITABS
BRREIEEK

wenandl mawougFoudoslimaaing
AuUaANuLIT99nINeN (psychological
safety) WU N15UA9 S 8UlANIIVIINITAOU
Tngldanunisaisiaenaionasednd uiiio
nsisoud Lifnnsdndunsoldazuuuiile
nsfaingn TadifielfanAunds Aufa
LATLAAUIIYINIANITISOUS N1TIATEUAINY
wieug{iBoudia azthlugnisuftfaniunisal
$rapuaiiousieiisuiu JiFsudidrusauly
N3aLy oUANLAZIATIERANTUNITAIUIENI Y
N139AUTETERIENIUNTAITIa0LAT DU 91
Wi Seuannsaussginguszasinisiieusla
(Sabei & Lasater, 2016; Sawyer et al., 2016;
, 2017)
Criteria 2: §11n152AU518 A58

Verkuyl et al.

Nnwelun10AUs19uas@0 un15al 91809
wilouase danudilianunisaluae IngUssesd
nsseuiidueged Lﬁaamﬂéfamﬁuﬁmﬁuﬂﬁ
FauddunieudFouldauiiniseusends
anunsaidaesaiowste mndthniseduse
Lifiaudilalugaunisaifiiiesne o1avili
HiSsuldanunsavssainguszasanisiseusla
vonani desdaussauslunislideiauouus
pAUs1BLazNISUNaEaUAR laanS A0
ilonseauliFoueSuneaniumsal nazsulss
AT AN YE 8YinYEnSUf TR F o
Wauiwaznisurllussynaldlunisuua
N1INYIVIADTY

Yenani N150AUs18%09W 150
L’Jmﬁmmza:uLﬁ@IﬁLﬂmwaﬁiamiﬂﬁi{ﬁau‘lﬁ
UsTIngUsrasAnIsSouiuarasnenudila
TBeuioudlynmsu foaRanainvdeum
nMsUfvAnTemuivesgiFounsududes
Walwl eg1elsinny dalddnisiinuaian
AsefAUsefinide Tnevialuasldinan 2 wih
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Yaaaaiuaniunisalinaeailieuativie
Uszuna 15 unisedngussasanisisous
(Palaganas et al., 2016) wonani nafildly
nsedAUTeduegiuingUszasdniaious
a01un1sel WU T eunTensU Uk veq
HiSeu WU nndlTngUszasAvalgdonso
anun1saldaududau enadeslydinanly
nseAUTBuIndu wielunsdifi3eulad
MawReNmNSverinusfisndusnnou vl
Aaaufanaialunisufoatuluvneid
anunisal Sadedlinanuindulunisadig
A lanazudlonuianaindu il el
ASEuUsTa InUsTAasANSSeus

Ul ITeusenquilaudrdnyse
nsidusmvesseuluseniteaniseduse
vdsanunsaldrassiaiousa dannsdn
fluenin ngumseduTendsaniunisalinass
adoussaesinfnyineg uiamsivunaian
(2 - 10 AW) IWs1zAzANTRALATINTSBUS
nsildusi uardanadeuiion1siSouives
f3ouldinnniingulvg) @innd1 10 Auduly)
(Tosterud et al., 2014) ag1alsAinu wui
n15anvuIanq ulniTIuIu 6 Ay Azvinlu
nseAUTeRUsEAnSa Mgy (Smith et
al., 2018) Vil wuIAnguDIITUEY TUNUAE
anufl Aududouvesantunisaluaz
TogUsraeRnsitens

naaInUaaniunisal §UURfneadn
saun1seAusiena@aIunisaldnasalioy
Faagluvnsagdunanisalamnsadisiy
TunseAusield iielwddunnnisaliia
NSAMUIHATNEN151T8U3 (O'Regan et al.,
2016) ag3lsfinnu nshidunanisalidson
mMseiuTedesineTeTimnzaN Wy Ul
Faunmnisalneunanunisalludseiiud
TWidsamedvse welinsunsujsfuay
wisudoyaiiisanedusie el assede
woAnssuvih liiAnussenianiseAusied
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Luvaends wu nslidalauatuziiause
N15USUR ns1ey v Seulinainug an
Lisiulauaglivanndelunisuansaudniiu
vioawrieudn Mty fihnseAuseas el
Aaananisallideiausuugideuin
dmdusuiuunmseiunevdsaniunsal
J1aedaiioussiesinluieassursossulal
win1seiUsteeoulaverafitedinn wu
lanisaaunmsesouiudieruareari
n1seAUTeniersuulataly 13U
anusdntuidudiudy nieduinisedisiy
fifedindosinuenislidinalulad onavile
n1senusigesuladlidvszd@nsninuazld
nanmuninsedunelureassu wenainil
213 A TataUeIvaIgUnIinI ad Yy
Suwesiila o19vilinisedUsieliussg
TnguszanAn1sSeus (Cheng et al., 2020)
ag13lsfinu Junsedusieadsly
manudnganlunisedvsie wu nsld
Socratic approach f® m‘;@?@ﬁ’]mmﬁﬂizéju
Wi Sewinn1sAneg1ediansagia dilug
A9 19NTZANUDY LazNITADI BT
Tumsmaiiielfanamdladedu sisi
AsldRmaNUatsdansofauazioufnLaz
WelemaligGoulduaninnudniiiuiilug
N133ATIER NITNUNIU N13SUTAULDY Uag
msawTieuAnogaiRsay s uenani fin
nMseAusemsTivinuenisaeans Wy nsiledng
sala msuansAsemimelddndunsenisteu
elstSeuflansm Suiu Vil fihmeefise
Aosluilanuandes wu linisnannfunes
nsUfvAvesdsuaulaauniarindy Fog
aSuraiteliAnnisudladeadanainly
AsUfUAAAaT uuazduaiuaudila
Tu@edin Srufuiasuusafeuinsoniseu
(Palaganas et al., 2016; Sawyer et al., 2016)
Criteria 3: N159AYUsI8AITANLATY
MATIEEAULITRIITEY N1vieududis
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LAYITUUNITALA N1TALVOUAN NITAUM
AN uazLUIMeN LAl g e
mMsufoRvestiBou meldnisairdaunaden
fvaeaduionsisuinarnisinwaudy
VI TY

Tngdunadoniivanzaylumsed e
“HIEnIUN1sNTIa0uaouaTe Usenauniy
msdnanuiilvfiannududiuia Tnedady
Wosnsnanwesi lunsufsAaniunisal
$raeuaiiousss wioliiSousdnaaoainy
Innfauarugaunuvluaniunisaisians
LadloudTe naenauinAusandasnsiely
msBeuduaziinnududiudy dmalifizoud
drusalumsefivmeniniu uenanni esdl
mswansrLARdiuiivatnuats HenngSeu
Jdanmnisal fredaes Wivthilmadense
LUsunsuduiinn1suus (Reierson et al.,
2017; Rudolph et al., 2014)

Criteria 4: N132194NUN1TBAYY
a1l IIae LAl oudTIAITNAITUN
puaNFuTauTesanIunTal Vil Aasd
AMUEANY UATNUTUNVOIITEY TrEELIaT
waznadndnisdoud uenani nseAuse
asfilassadrsluniseAusied dalau Wy
A1510lASIAS19 Gather, Analyse, Summarize
(GAS) %38 Promoting Excellence and
Reflective Learning in Simulation (PEARLS)
TunstheAuse sl ieliAansasioudn
agrnduszuu dilugnisussainguseasd
nM3ieud uenaind guinisedusenas
duasulilSeuudlvdgmilaglindngiuis
Usedne wu n1sldwurdualudisinie
NuITsalglun1sedvsiy nseAusiedas
YudunswauiauaIuisavesyiseuly
nsUssendldanusluldluaniunisaiase uay
TunseAumefesioguuiiugueanaseusy
AmnuAniuve oy ielugainuidilad
auysal (Cheng et al., 2016)

505

sULUUYRINTTRAUTIENaHIUNTTlTIAR S
GHRIEER

wiseenilu 3 JUkuv (Cheng et al.
2014) ffai]

1. Mm3aAUseuUAnaY Judgmental
debriefing) Wunseduseiigihmseiuse
Tdfudedudangn vaveAunesufugidou
Tnsfinsdaaulunisedvsne wu “las
ansavenaslddndoglsiiianarniaduly
anunsaliithe” viie “amnmadianiunisal
lasanunsavenagledn finansunuimy
werualduftRAiTauRnFeusseglsthe
Husu Aumdrdasilugmsatsenudueny
a5 uil (shame-and-blame) @ 4dna
nsgnulu@audeiseu iliviausegslaly
n19iseu wazlinduansoen agelsiniy
FBnseAusesuuuuil ied Ao firedAue
szuandlvig iFouiuUssifuiidifnyegansg
Usziiu daalidiSouliiianuasdely
Usziiuddaytu 9

2. nsadusrsuuuliaadu (Non-
judgmental debriefing) (Huni1saAusIed
fuheAUseananidsenisindugnuiein
ol 1T oulAnaanulinnele wagvinla
UsIBINANITIS U Fansasnds Tasiile
HiSguinnudanaialuseninansidn
anun1sal {leuazlilasunisdmil nsdedn
nion1sadiny widetdunisiieussauiu
nseduTewuulidaduaaviliiinnisunla
Tudszifiufiddey Satnlduuindansia
(Socratic approach) lunisanuuaglddndesi
Dufing ol iFeuliiAnaaudnla
Wadn wazldaaiudatsle agrslsinig
nseAunslugnuui enadawansznuly
WaauderFeuld Wy {iT8ue19AndiAy
Annanatudeusannaufiniseivseides
faglinants Fsmsstuduiugasanneves
N159AUT1IENE@1UNITUTIRDUATOUTY
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Fau Asfifihedusiemisvi de waadis
ussenaelunsreAuld lwdguininnan
NSMANABINITINNG

3. n1saRuTBwuUAndudia (Good
judgmental debriefing) 11350157 14
AaAanuAniurasTaunefussuay
Aiseu laodluuifn Ao NST8Us V0 IT8u
denanansufuRtusenineaniunsalinaes
afloussa nseAuseuuuinduiinazdiedn

506

lanialvgiinisedusiouags i guaiunse
BouduniFouiiddyannsufod uazaeli
HiFeuau1soussadngussasaninisouile
nsedvselusUuuuilidiuiouansufon
voa 13 uitu wilidfuuiAnuaraiy
annsavesiSou Jeieserdunisuaniudou
SeuitwdufiFoululssiiuiddy e
mspAUneasiimudsgyluamiy 4

M1579 1 @3UdeR - Jerey Yaen1seAuTenasanIun1salitaeaiiouss

suluunseius Y

Jon

Yanoy

1. NMsAUTI8WUUARAY -

2. msafuTewuulifndu

3. NMBAUTIBWUUAAAUNRA

dihmsedungaansauemsujus - Jissuinanuduens

vosgiFeulalnenswuaziinudaau
HBeunsuinsUfdanaanan
HUIN150AUTIeNTIUR AN AN
LNARE

H IS EUANNTOLAAIBDNDIANTEAN
nazAAnYamLDdlALT
daasulvidiSeudszidunuioaiiu
nagviauAnmenuedla

H IS HUaNNTLaAI0aNAIAINTAN
nazAAnvamLadlALT

W15 suauisadrlanisujuad
gnded wazthluusuldluanuniseal
fifinnuadnondaduaniunisallu

o

AT

anusedlaveiSeulunsiSeu
fEeulindrdnanuilefideasds
Hissuinanuasdelunsufinves
IR

Hun1sedvseersluaiunsald
EULme'ﬁaﬁinﬁiﬁ mnladnla
TN UITAIAv0a01UN1IITIABY
GERPOER

\n3assloduaiunisafusendesatunisal
ENGENERLIREN

1. dA5UAn158AUs1e (debriefing
script) anunsadaatun1sTuswasyglug i
n1sedusislunaausziiu lnganize) il
n1sedusieliolnd waznsldaasuduinsgu
Fegreimuining anudile waznsu o
Tuunumnisidugiinisedvsieldegnadl
UsganSnw (Cheng et al,, 2014)

2. Favimddmsununiu (video review)
281N 150AUT18dnaNg 1T I3 UsITY
PrglunsmumunsufURvessiseu Yad As
ausadoundulugnisufuale laegwun
nseAUsedostudi nnainazUszidui
Fosmseduse ileanenilumsiSenaudeya
(recall bias) waziTalonali 15 eule i
nsUURvesnulesuasulunansdia
n1sufuisieynna n1sviwduiy way
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msdeans Wudy (Schertzer & Waseem, 2023)
wail msldaavimiluniseAdsietefud
4947199891563 8U3 (Sikkander Batcha et al,
2023) uanand n1snuniulagldase
goilidiSeuazvieudnanuiaclanluiuves
AT NEe (soft skil) Vinwen19Adiin (clinical
skil) saudsdunisyeududiy nsdeans
uazmsdananmsufoaTiliansadrdanamsal
UAURLlAER39 WU wAdanISuLNe w50
wadansdendas LWudy (Felix et al., 2024)
agalsiny nsldiaimisIuiunseiuse
9139i70mTNAITUNY Ao Hiseueaiiaiuian
wion wisliauiele eswinndrinnuesas
gnAAaUNE 51 (Schertzer & Waseern, 2023)
fedu fihmseAunedensioudiou Tnouds
TinsuneunsUuinIfnAduagnsiaanvied
TunseAusne wieustslvmusiulaineglas
nsuIANAdlUREL NS a9 NS deulnely
annunsalsiasaiiouasdlundsl

LUINI9IN5aAUTIEVAIEa 1N I18B 9
GHOPREN

N150AUTITNAINRAIYUUINIG LU
GAS Model, PEARLS framework, 3D model
wag PAAIL framework tudy & sunmaanuil
LYDNANIDIANILN1TDAUTIUATIULUIN
GAS Model wag PEARLS framework {ie4a1n
GAS Model ﬁ%ﬁﬁ@miamaiﬁ@ﬁwiﬁﬁ
dausulun1seAuse wag PEARLS frameworks
fiumpuidaaulunsihedusie fiswaziBen
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